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How to use this curriculum: 
 

This curriculum guide consists of 7 topics with 40 ac�vi�es geared toward 4th - 

6th grade students, although the lessons may be adapted for younger or older 

students, as well.  Teachers may choose which topics and ac�vi�es best fit their 

educa�onal goals and classroom dynamics. The curriculum’s flexibility allows 

the lessons to be used supplementally with a standard social studies curriculum 

or comprise their own special stand-alone unit on the preserva�on and 

stewardship of history.  

 

The 2021 season theme at the Historic Indian Agency House is “Remembering.”   

Our family-friendly, hands-on events related to this theme will serve to 

reinforce and advance your students’ understanding beyond what they learn in 

the classroom.  You may print and distribute to your students the flyer at the 

end of this curriculum guide so that their families may be aware of this valuable 

educa�onal opportunity.   

 

Peruse our website – h?ps://www.agencyhouse.org/learn – to find addi�onal 

educa�onal resources and curriculum guides for teachers.   

 

Please enjoy “Remembering” with our compliments! 



1 

 

Wisconsin Educa#onal Standards 
 

*Note: These standards apply to the whole of this curriculum – i.e., They all apply if all of the lessons and ac�vi�es are taught. If you 

only cover some of the lessons and ac�vi�es, then only the relevant standards will apply.  Generally, the broad heading of each 

standard is listed. Teachers should select the specific standards under those headings most relevant to their teaching content and 

grade level.  See h?ps://dpi.wi.gov/standards.  

 

SOCIAL STUDIES 
 

*Note: The standards with asterisks (*) apply only the archaeology sec�on of this curriculum guide. If you do not do the scien�fic 

method por�on of the archaeology curriculum, then the standards with asterisks do not apply to the “Remembering” curriculum.  
 

• SS.Inq1:  Wisconsin students will construct meaningful ques�ons that ini�ate an inquiry. 

 

• SS.Inq2:  Wisconsin students will gather and evaluate sources 

 

• SS.Hist4:  Wisconsin students will evaluate a variety of primary and secondary sources to interpret the historical 

context, intended audience, purpose, or author’s point of view (Historical Methodology) 

 

• SS.Inq3*:  Wisconsin students will develop claims using evidence to support reasoning 

 

• SS.Inq4*:  Wisconsin students will communicate and cri�que conclusions. 

 

• This curriculum also briefly addresses the “history, culture, and tribal sovereignty of the federally recognized 

American Indian tribes and bands located in this state [Wisc. Stat. sec.121.02(1)(L)4] (WI 1989 Act 31).” 

 

MUSIC 
 

• MG4:  Connect. Students will relate prior knowledge and personal experience with music to cultural and historical 

context. 

 

DANCE 
 

• DD4:  Connect.  Students will relate prior knowledge and personal experience with dance to cultural and 

historical context. 

 

THEATRE EDUCATION 
 

• TP4:  Connect. Students will relate prior knowledge and personal experience with theatre to cultural and 

historical contexts. 

 

ART AND DESIGN 
 

• AA1:  Create. Students will generate, develop, and refine ar�s�c work. 

 

• AA4:  Connect. Students will relate their ar�s�c work with prior experience and external context. [historical / 

cultural] 

 

 

(Standards con#nue on next page) 
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Standards (Cont.) 
 

SCIENCE 
 

*Note: These science standards apply to the archaeology curriculum which is incorporated into the “Remembering” curriculum. If 

you do not do the archaeology lessons, then these standards do not to this “Remembering”  curriculum. 
 

• SCI.CC1:  Students use science and engineering prac�ces, disciplinary core ideas, and pa?erns to make sense of 

phenomena or solve problems. 

 

• SCI.CC3:  Students use science and engineering prac�ces, disciplinary core ideas, and an understanding of scale, 

propor�on and quan�ty to make sense of phenomena and solve problems. 

 

• SCI.SEP1: Students ask ques�ons and define problems, in conjunc�on with using crosscuOng concepts and 

disciplinary core ideas, to make sense of phenomena and solve problems. 

 

• SCI.SEP3: Students plan and carry out inves�ga�ons, in conjunc�on with using crosscuOng concepts and 

disciplinary core ideas, to make sense of phenomena and solve problems. 

 

• SCI.SEP4: Students analyze and interpret data, in conjunc�on with using crosscuOng concepts and disciplinary 

core ideas, to make sense of phenomena and solve problems. 

 

• SCI.SEP5:  Students use mathema�cs and computa�onal thinking, in conjunc�on with using crosscuOng concepts 

and disciplinary core ideas, to make sense of phenomena and solve problems. 
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I.  How do we remember? And why? 

 

Teacher Background: 
 

In a �me when our na�on finds itself grappling with the stories of America’s past and the significance of the 

material culture that has survived to the present, it is fiOng to pause and consider the means by which the past is 

preserved, both by those who came before and by those who are stewarding history in our own genera�on.  How 

do we remember?  What have our ancestors done to preserve history for us? What can be done in the present to 

con�nue the stewardship of our heritage for the benefit of future genera�ons? Delivering history to the next 

genera�on requires a mul�disciplinary approach.  Students will be encouraged to think more deeply about how 

and why we look at the past. 

 
 

 

 

        Materials List        Vocabulary 

 

 

 

• Chalkboard or white board to record brain-

storming ideas 

 

• History:  The stories of the past involving 

people, places, and events 
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ACTIVITY #1:  How do we remember? 
 

Ask the students to work together to develop a defini�on of the word history (see defini�on box on previous 

page). Then brainstorm ideas about how we know what happened in the past if we weren’t there to see what 

happened for ourselves.  How do we know what happened when our parents were growing up?  Or what life was 

like when our great-great-great grandparents were alive?  Or even further back in �me?  How do we know?  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

ACTIVITY #2:  Why is it important to pass along history? 
 

Ask the students to brainstorm ideas about why it might be important for us to know what happened in the past.  

Why should we care about what happened in history?   

 

 

 

 

 

 

Sample Answers: 

-Learn important lessons from the past 

-Understand more about who we are and why things are 

the way they are now  

-Fun to learn and compare how people lived long ago 

-Helps us understand different cultures and viewpoints 

-Gives us an identity / connection to others 

-Gives us information to build on for the future 

-Less chance for history to be “re-written” / falsified 

Sample Answers: 

-Stories passed down - word of mouth 

-Books / writings / old letters / diaries 

-Photographs 

-Newspaper articles 

-Family heirlooms / antiques 

-Artifacts / archaeology 

-Museum displays 

-Songs, plays, movies 
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II: Analyzing Sources 

Teacher Background: 
 

When history is passed down, interpreta�on comes into play.  Humans do not have a full view or total 

comprehension of all things.  We see parts of the whole and must use our mental facul�es to process and explain 

the whole as best we can.  Each of us approaches the world around us with our own biases.  Those assump�ons, 

preconcep�ons, prejudices, and inclina�ons tend to flavor our interpreta�onal efforts, even if we strive to remain 

as objec�ve as possible.  At worst, those passing along the substance of history may have an agenda, deliberately 

twis�ng the facts to make them conform to their ideological paradigms.  Thus, it is impera�ve to develop the skill 

of discernment, both when understanding the past and when assessing our present world. Students will acquire a 

founda�onal awareness of fact vs. interpreta�on, as well as point of view and personal bias. They will explore the 

concept of the reliability of a source and recognize the difference between primary and secondary sources.  (Note: 

For the sake of simplicity, the concepts of reliability and credibility will be presented together as one and the 

same.)  The University of Iowa has a great ar�cle on analyzing sources: h?ps://clas.uiowa.edu/history/teaching-

and-wri�ng-center/guides/source-iden�fica�on (Click on the links at the bo?om of the ar�cle: “How to Read a 

Primary Source” and “How to Read a Secondary Source.”) 

 

 

        Materials List        Vocabulary 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

• Chalkboard or white board to record brain-

storming ideas 

 

• Pictures for demonstra�ng fact vs. interpreta-

�on and point of view 

 

• See web addresses under ac�vity #3 

 

• See web address under ac�vity #5 

 

• Book: The Boy Who Cried Wolf – or the ability 

to show a YouTube reading of the story to the 

class (See web address under ac�vity #6) 

 

• “Consider the Source” handout (One per  

        student  – See page 10) 

• Fact:  Something that is known or proven to be 

true  
 

• Interpreta#on:  Explana�on of the meaning of 

something 

 
• Point of view:  The way in which someone 

looks at something; perspec�ve 

 

• Reliable:  Able to be trusted; believable  

 

• Bias: A strong opinion about something or 

someone 

 

• Primary source:  A source that provides a 

firsthand account 
 

• Secondary source: A source that a?empts to 

describe or interpret primary sources 
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ACTIVITY #3:  Fact vs. Interpreta#on 
 

Present a picture such as the one below to the students. Define and explain fact and interpreta#on as you 

demonstrate the concepts. Make a list on the white board or chalkboard  as follows: 

 

Facts:  A girl is riding a bike. / The girl is barefoot. / The girl 

has her hands off the handlebars. / The girl’s mouth is 

open. / The bike is blue and black. / The girl is wearing a t-

shirt and shorts. / The bike has two wheels.  

  

Interpreta#ons:  It must be summer. / The girl is falling off 

her bike. / The girl isn’t falling--she is just prac�cing riding 

without hanging on.  / The girl is concentra�ng. / The girl is 

scared. / The girl lost her shoes. / The girl probably never 

wears shoes in the summer.  

 

 

 

Now present another picture such as the one below to the students, or set up an object or group of objects on a 

table in front of the classroom.  It is now their turn to make a list of facts and interpreta#ons.  Examples follow : 

 

 

Facts:  There are stuffed toys in a basket. / Next to the 

basket are spools of thread and a scissors. / One of the 

fabrics is yellow. / There is a thimble on top of the pink 

fabric. 

  

Interpreta#ons:  It is a sewing basket. /  Someone is 

making plush toys. / A child took mom’s sewing stuff out of 

the basket and put his toys in there instead. / The basket 

came from another room and never had sewing stuff in it 

at all. / Someone is seOng things out for a garage sale. 

 

 

 

 

When we look at informa�on or items from the past, why might it be important to be able to separate the facts 

from someone’s interpreta�on of those facts?  Can interpreta�ons some�mes be wrong?  Do you think people can  

look at the same object or the same event and have different interpreta�ons of it?  

h?ps://pixabay.com/photos/person-human-child-girl-bike-794925/ 

h?ps://pixabay.com/photos/toys-dolls-cra�s-kids-game-1934070/ 
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ACTIVITY #4:  Point of View – Part 1 
 

Choose an object that has two dis�nctly different sides. An example might be a decora�ve pillow that has a design 

on one side and something different (plain color or alterna�ve design) on the other side. Place the object in a 

brown grocery bag. Ask for two volunteers. One volunteer will stand on one side of the bag and the other will 

stand on the other side. Pull the pillow out of the bag so that each volunteer can see only one side of the pillow.  

Ask one of the students to describe what they see – i.e., to tell some facts about the item.  Now ask the second 

student to do the same.  They will have two completely different descrip�ons of the very same item. 

 

Define and explain point of view.  We may be looking at the very same thing, but we might see different aspects of 

it.  Neither one is wrong, but neither one has the full picture. 

 

 

 

ACTIVITY #5:  Point of View – Part 2 
 

Now project this image onto a screen for the class to see (or distribute 

handouts with the picture for each student).  Ask the following: 

 

• What is this a picture of?  If someone says “a lady,” then ask, 

“Is it an old lady or a young lady?”  [If the students can’t see 

anything in the picture, then prompt them by asking if 

anyone can see a lady and proceed from there.] 

 

• If students are largely answering, “a young lady,” then ask if 

anyone sees an “old lady” instead.  If not, instruct them look 

more closely.  Explain that there is both a young lady and an 

old lady in this picture.  How you see it indicates your point 

of view.  Show the two dis�nct “ladies” to the students (See 

next page if you need a li?le help). 

 

 

Is it always easy to see things from someone else’s point of view?  Why do you think that is?   

 

Do you think it’s worth the effort to see things from others’ point of view, as well as your own?  Why or why not? 

 

 

The Historic Indian Agency House in Portage, Wisconsin, tells a very important story from many different points of 

view.  It’s one historical story from the early 1830s, but various people looked at the situa�on in different ways:  

the Na�ve Americans, fron�er se?lers, the U.S. government, the military, lead miners, Chris�an missionaries, and 

more.  Their points of view all contribute to helping us understand the full story be?er.  

 

 

h?ps://commons.wikimedia.org/wiki/

File:My_Wife_and_My_Mother-In-

Law_(Hill).png 
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ACTIVITY #6:  Considering the Source – Reliability and Bias 
 

It is important to know how to dis�nguish fact from interpreta�on.  It is also essen�al to know that people may 

have different points of view.  Now we’re going to learn another important skill.  We’re going to learn how to 

consider the source – that is, to consider something about the person who is relaying informa�on to you. 

 

Define reliable.   Then read the story, The Boy Who Cried Wolf, or play it from YouTube: 

h?ps://www.youtube.com/watch?v=ntswPN4Ed4A 

 

If someone is reliable, they are able to be trusted.  Would you consider the boy in the story to be reliable?  Why or 

why not? 

 

When we are looking at history, we have to be able to trust that what we are told is really the truth. We weren’t 

there to see what really happened in the past – just as the villagers in the story weren’t out by the sheep to see if 

there really was a wolf – so we need to use reliable sources to understand history.   

 

If people have a strong opinion about something or someone, that could affect their point of view and how they 

tell the stories of history.  There’s a word that means having strong opinions about something or someone:  Bias.   
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For example, we see bias a lot in poli�cs – especially in an elec�on year.  Each poli�cal party looks at the world 

through its own “bias glasses” so to speak, and they try to persuade people to see things from their point of view 

so they can get their candidate elected.  Bias can greatly affect how someone relays a story.  We need to ask 

ourselves  if someone’s bias is causing them to twist facts  or interpret them incorrectly, whether on purpose or 

not.   

 

When we’re judging whether or not a source is reliable, it’s good to remember the saying, “Before you judge 

someone, walk a mile in his shoes.”  What do you think that means?  (Try to understand where they’re coming 

from.  What are their experiences? Challenges? Biases? Thought process? Mo�ves? Agendas?)  

 

Would you consider social media – Facebook, Twi?er, etc. – to be a reliable source of informa�on?  Why 

or why not? 

 

Learning  about history is a lot like detec�ve work!  Even if a source is generally reliable, some�mes what they’re 

saying doesn’t quite fit with the clues we already have from other sources.  It doesn’t mean that the person is 

wrong or lying. It’s o�en simply because as human beings, we can’t see everything from every point of view, so we 

are limited in how we tell our stories, just as the pillow looked different depending on which side we saw.  That’s 

why it’s important, when studying history, to get as much informa�on as we can instead of just relying on one 

source for all of our informa�on.  We might need to do quite a bit of digging to figure things out.  Taking the �me 

to listen carefully, to read widely, to ask ques�ons, to think deeply, and to imagine walking in others’ shoes are 

effec�ve tools as we try to piece together the puzzle of the past...as well as the present. 

 

 

ACTIVITY #7:  Considering the Source – Iden#fying Primary vs. Secondary 
 

Define primary source and secondary source.  Distribute the “Consider the Source” handout (See next page).  Do 

the handout together as a class and discuss it as you go along.  A�er each item is answered correctly, ask the 

students to explain WHY it is a primary/secondary source in order to cement the concept into their minds. 

 

On the chalkboard or white board, brainstorm a list of the pros and cons of using primary vs. secondary sources.  

Which type of source is generally more reliable?  Which source contains more interpreta�on?  When doing 

historical research, both primary and secondary sources are important, but primary sources give us valuable 

informa�on directly from the people who lived the history we’re studying.  

 

 

ACTIVITY #8:  Considering the Source – Assessing Primary vs. Secondary 
 

An object lesson that helps explain the value of primary sources and the suscep�bility of secondary sources to 

distor�on is to play the game “telephone.”  Students line up, and the teacher (the “primary source”) whispers a 

sentence into a student’s ear. That student whispers it to the next in line and on down the line it goes. No repeats! 

If a student doesn’t hear it well the first �me, he has to do his best to pass along the message to the next person, 

even if it’s not accurate. The last person announces the message he heard.  Did it change at all from the original 

message? Why might geOng informa�on from an original (primary) source whenever possible be helpful?   
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CONSIDER THE 

SOURCE 

Primary Source:  A source that provides a firsthand account 

Secondary Source:  A source that aAempts to describe or interpret primary sources 

For each selec�on, circle either “primary” or “secondary.” 
 

• A diary wri?en by a girl during World War II    Primary Secondary 

 

• A history textbook        Primary Secondary 

 

• Photographs from the Great Depression     Primary Secondary 

 

• Hand-wri?en le?ers       Primary Secondary 

 

• A magazine ar�cle on the Civil War published  today   Primary Secondary 

 

• A research paper wri?en by you about the colonial days  Primary Secondary 

 

• A newspaper clipping in an old scrapbook    Primary Secondary 

 

• Census records and birth cer�ficates     Primary  Secondary 

 

• A recording of a speech given by the president in 1981   Primary Secondary 

 

• Online blogs about things happening in the author’s �me  Primary Secondary 

 

• A book about the Titanic published the year it  sank   Primary Secondary 

 

• A book about the Titanic published today    Primary Secondary 

 

• Adver�sement for a laundry washboard and bucket from 1900  Primary Secondary 

 

• Autobiography (a story someone wrote about himself)   Primary Secondary 

 

• Biography (a story wri?en about someone else)    Primary Secondary 

 

• Ar�facts in museums       Primary Secondary 

 

• Grandma’s hand-wri?en recipe cards     Primary Secondary  
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CONSIDER THE 

SOURCE 

Primary Source:  A source that provides a firsthand account 

Secondary Source:  A source that aAempts to describe or interpret primary sources 

For each selec�on, circle either “primary” or “secondary.” 
 

• A diary wri?en by a girl during World War II    Primary Secondary 

 

• A history textbook        Primary Secondary 

 

• Photographs from the Great Depression     Primary Secondary 

 

• Hand-wri?en le?ers       Primary Secondary 

 

• A magazine ar�cle on the Civil War published  today   Primary Secondary 

 

• A research paper wri?en by you about the colonial days  Primary Secondary 

 

• A newspaper clipping in an old scrapbook    Primary Secondary 

 

• Census records and birth cer�ficates     Primary  Secondary 

 

• A recording of a speech given by the president in 1981   Primary Secondary 

 

• Online blogs about things happening in the author’s �me  Primary Secondary 

 

• A book about the Titanic published the year it  sank   Primary Secondary 

 

• A book about the Titanic published today    Primary Secondary 

 

• Adver�sement for a laundry washboard and bucket from 1900  Primary Secondary 

 

• Autobiography (a story someone wrote about himself)   Primary Secondary 

 

• Biography (a story wri?en about someone else)    Primary Secondary 

 

• Ar�facts in museums       Primary Secondary 

 

• Grandma’s hand-wri?en recipe cards     Primary Secondary  
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III:  Ar#facts and Archaeology 

Teacher Background: 
 

History is some�mes preserved right in the ground beneath our feet. Through archaeological excava�on, we are 

able to reconstruct some aspects of history for which there is no wri?en record. Archaeology helps us round out 

our understanding of what happened in the past.  In 2021, the Historic Indian Agency House is hos�ng year two of 

a community archaeological dig in search of the 1830s Agency blacksmith shop on our property.  Adults and 

children ages five and up with responsible adult supervision are able to work right alongside the archaeologists to 

unearth ar�facts that may have last been touched by human hands 200 years ago or more!   

h?ps://www.agencyhouse.org/archaeology-2021 

 

 

 

 

 

 

 

 

 

        Materials List        Vocabulary 

 

 

 

 
 

 

 

 

 

Refer to our archaeology curriculum guide for ma-

terials lists related to various archaeology lessons:  

h?ps://www.agencyhouse.org/archaeology-kids-

camp 

 

 

 

• Ar#facts:  Things people made or used in the 

past  
 

• Archaeology:  The study of human history 

through the interpreta�on of ar�facts 

 
Refer to our archaeology curriculum guide for 

addi�onal vocabulary words: h?ps://

www.agencyhouse.org/archaeology-kids-camp 
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ACTIVITY #9:  Archaeology 
 

In 2020, Alliant Energy sponsored our Archaeology Kids’ Camp, which has been made into an exci�ng online 

curriculum for teachers and families.  Because we have a detailed curriculum available to you specifically on this 

topic,  we do not include lesson plans in this sec�on.  Please find the curriculum guide with accompanying video 

segments here:  h?ps://www.agencyhouse.org/archaeology-kids-camp 
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IV:  Preserva#on and Stewardship 

Teacher Background: 
 

Preserva�on and stewardship are integral to “remembering.”  Material culture is easily lost to �me through 

damage and decay in the absence of restora�on and preserva�on efforts.  Just as our ancestors preserved history 

for us, we are now charged in our own genera�on with the task of stewarding the stories and substance of that 

which has been handed down, as well as the history of our own day, for future genera�ons.   

 

 

 

 

 

 

 

        Materials List        Vocabulary 

 

 

 

 
 

 

 

 

 

 

• Jar(s) of preserved vegetables (e.g., pickles) 

 

• Family tree template (See note under ac�vity 

#12) 

 

• Internet access 

 

• Wri�ng materials 

 

• Museum display materials (May vary widely – 

See note under ac�vity #15) 

 

• Time capsule materials (May vary widely – See 

note under ac�vity #17) 

 

• Scrapbooks (See note under ac�vity #18) 

• Preserva#on:  Efforts to maintain something in 

its original (or exis�ng) condi�on; to protect 

from damage or decay 
 

• Stewardship:  The careful and responsible 

management of something entrusted to one’s 

care 
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Introduc#on to Preserva#on and Stewardship 
 

Refer back to the ques�on in chapter 1: How do we remember? Those ways in which the past is remembered all 

involve some type of preserva#on.  Use the jar of pickles to help define preserva#on.  Vegetables like cucumbers 

naturally rot a�er a while.  That is why we keep much of our food in refrigerators or freezers, or we process it in 

special ways such as canning it in jars to slow down the decomposi�on process.  In the same way, historical items 

also tend to decay or get damaged without preserva#on efforts.  Metal rusts. Paper gets bri?le and crumbles. 

Clothing and tex�les get eaten by moths and mice. Wood rots. Ink fades. Dishes get chipped. Photos curl and tear. 

Stories get forgo?en. Things tend to get dusty, dirty, lost, broken, and discarded.  That’s why preserva#on is 

important in passing history along to the next genera�on.   

 

You and I are part of this process today!  Explain and discuss the defini�on of stewardship.  If we don’t take care of 

the items and stories passed down to us, then how will they be passed along to the next genera�on?  It is now 

your turn and my turn to be good stewards of the history that has been passed down to us, as well as the history 

you and I are making right now!      

 

 

ACTIVITY #10:  Tour an An#ques Shop 
 

Find a local an�ques shop and take a field trip.  The students should take special note of the types of items in the 

shop and their levels of repair / disrepair.  Beyond that, simply enjoy exploring the material culture of the past!   

 

 

ACTIVITY #11:  Meet With a Museum Curator 
 

Take a field trip to a local history museum and ask the curator to show you the ways in which preserva�on efforts 

are being undertaken. Ask for a tour of the archival storage areas. Students might learn some of the ins-and-outs 

of the process of restora�on, repair, and preserva�on.  The Historic Indian Agency House is happy to host field 

trips in the spring and fall.  We also have a History on the Move program which brings the “field trip” right to your 

school in our off-season...or it can be done virtually.  h?ps://agencyhouse.org/educa�onal-resources  

 

 

ACTIVITY #12:  Create a Family Tree 
 

Our own family histories may be recorded for the genera�ons that come a�er us.  Students may create a 

tradi�onal family tree, tracing their lineage back to their great-grandparents if possible.  A template for this ac�vity 

may be found here: h?ps://freefamilytreetemplates.com/blank-family-tree/   

 

*Please note:  Because families come in all sorts of shapes, sizes, styles, and circumstances, the tradi�onal family 

tree ac�vity may or may not be suitable for your classroom.  Please use discre�on and sensi�vity when deciding 

whether or not to include this exercise. An exci�ng alterna�ve ac�vity that goes beyond a mere lis�ng of blood 

rela�ves and really gets to the heart of one’s familial and cultural roots is ac�vity #13. 
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ACTIVITY #13:  Write a “Where I’m From” Poem 
 

Listen to Ella George Lyon read her poem �tled, “Where I’m From.”  Discuss the poem with the class and how it 

conveys a feel for the writer’s childhood. It goes beyond names to the very experiences that molded her into who 

she ul�mately became as an adult.  

 

Hear the poem read by the author:  

      h?p://www.georgeellalyon.com/audio/where.mp3 

Print the poem’s lyrics:  

      h?p://teacher.scholas�c.com/writeit/PDF/lyon.pdf 

 

Now challenge your students to write their own “Where I’m From” poem.  It does not need to rhyme. It may be 

be?er if it doesn’t.  The Kentucky Arts Council suggests, “Brainstorm a list of people, places, foods, sports, music, 

family sayings, etc., that have made you You. Then play with the arrangement of these images �ll you find one you 

like. Poems are like jigsaw puzzles made of sound, so reading out loud will help you hear where the pieces fit.”  

There are many wonderful examples of “Where I’m From” poems that you and your students could explore on the 

Kentucky Arts Council’s webpage, wri?en by people in various coun�es of Kentucky:   

h?p://artscouncil.ky.gov/KAC/Vibrant/WhereFrom_Coun�es.htm  

 

 

ACTIVITY #14:  Write an Autobiography 
 

Autobiographies allow us to tell the world all about ourselves, our experiences, our thoughts, our feelings, our 

values, our perspec�ves – whatever informa�on we feel is important to pass along to others about ourselves.  

Inspire your students to write an autobiographical essay of an appropriate length for your students’ grade level.   

 

 

ACTIVITY #15:  Produce a Museum Display 
 

Museums create displays to describe people and events through ar�facts. Students may use whatever media they 

choose to create a display that could be placed in a “museum.”  The display should highlight something unique 

about themselves or about a loved one (a parent, grandparent, special friend, etc.).  It might take the form of a 

pain�ng, a sculpture, a diorama, a display that houses a special collec�on of something, a short PowerPoint video, 

an educa�onal sign accompanying an ‘ar�fact,’ etc. Set up the classroom as a museum with all of the displays and 

allow each student to explain his or her display to the class. 

 

 

ACTIVITY #16:   Locate and Tour Local Historical Markers  
 

Spend some �me together as a class researching and loca�ng local historical markers.  Then go on a field trip to 

see them!  Learn about the history that happened at various loca�ons near you.  
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ACTIVITY #17:  Make a Time Capsule 
 

Time capsules are some�mes made to commemorate special events or out-of-the-ordinary circumstances in 

history.  The Horizon Charter School website offers an idea for making a COVID-19 �me capsule for the year 2020 

since it was a year unlike others in recent history. Find background informa�on and sugges�ons here:  

h?ps://www.horizoncharterschools.org/covid-19-�me-capsule-ac�vity-for-home-school-students/

#:~:text=Making%20a%20�me%20capsule%20is,event%20or%20moment%20in%20�me 

 

Explain the history of �me capsules and the types of items they might contain.  Some�mes �me capsules are 

placed inside walls of new buildings so they may be discovered many years later if the building is ever renovated or 

torn down. They are meant to capture a moment in �me. Assign students to make a �me capsule for the year 

2020. They may work with their families to choose items to place in their �me capsules. These items may be 

placed in a small box or grocery bag.  Alterna�vely, instead of actually placing items into a �me capsule, students 

could simply come up with a list of the items they would put into a �me capsule if they were to make one.  Give 

your students an item number limit. They should be prepared to explain why they chose what they chose. 

 

 

ACTIVITY #18:  Create or Explore a Scrapbook 
 

Students should ask their parents if they have any scrapbooks or photo albums they could look through together.  

Old ones are especially fun to pore over.  Students may also enjoy making a scrapbook of their own.  Students may 

purchase a tradi�onal scrapbook to use for this project or make a simple one by stapling pieces of construc�on 

paper together and adding photos, newspaper clippings, �cket stubs, birthday cards, wri�ngs, sketches, and more.  

Digital scrapbooking apps are available, as well.  Scrapbooks are fantas�c primary sources! 

 

 

ACTIVITY #19:  Explore Preserva#on50 Web Page 
 

In 2016, Preserva�on50 commemorated 50 years of The Na�onal Historic Preserva�on Act (1966). They developed 

a wonderful web page dedicated to providing fascina�ng resources on historic preserva�on for K-12 students.  

Check it out!  h?p://preserva�on50.org/educa�onal-resources-k-12/   

 

By the way, the Historic Indian Agency House is listed as Na�onally Significant on the Na�onal Register of Historic 

Places – a register authorized by The Na�onal Historic Preserva�on Act of 1966! 

 

 

ACTIVITY #20:  Host a History Fair 
 

Many schools host science fairs.  How about organizing a history fair! Students may choose historical topics of 

personal interest and create tradi�onal tri-fold poster board displays and accompanying exhibits (encourage 

crea�vity).  Families and community members may be invited.  The school may even decide to appoint judges to 

award ribbons to exhibits. Student-historians could be on-hand near their displays to explain their topics and 

answer ques�ons for visitors. The school may even consider hiring a professional historical storyteller or musician 

or reenactor to perform at a certain �me during the history fair event.  The possibili�es are wide open. 
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ACTIVITY #21:  Design a Historic Walking Tour (or Cemetery Tour) 
 

You as a teacher will need to do some legwork for this project ahead of �me.  Locate buildings, structures, and/or 

sites in your local area which have historical significance or interes�ng stories behind them which are rela�vely 

easy for students to research.  Your local historical society may be of great help with this.  Assign one building / 

structure / site to each student or pair of students and ask them to research whatever they might be able to find 

out about that place. The internet will be of help to them, as well as perhaps interviewing individuals who know 

something about the history.  The teacher should give students guidance as to where to get the informa�on they 

need in order to stave off frustra�on since this is meant to be fun, not difficult.  Students may work together to 

make a map showing the loca�ons of the sites, and then share with the class what they learned about their 

par�cular sites. If desired, the class could take it even further. They could make a “Historic Walking Tour” video 

documentary in which each student / pair of students goes on-site and tells the story of the place they researched.  

This video documentary could be shared with the school and/or the community in some way.  Or perhaps the 

students could lead an actual walking tour if the buildings are close enough together in town, for example.  It could 

even be used as a fundraiser for local historic preserva�on!   Use your crea�vity, and enjoy learning about local 

history.  

 

Alterna�vely, you could find a very old local cemetery with the graves of perhaps some of the founders of your 

city. You as the teacher would again need to do some preliminary legwork to iden�fy people buried in the 

cemetery who had historically interes�ng lives that could be researched without too much trouble by the 

students.  The students could give a cemetery tour with informa�on about some of the area’s earliest residents.  

They could even dress in period-style clothing and relay the stories in first-person narra�ve! 
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V:  Oral History 

Teacher Background: 
 

The passing down of history through storytelling has been a prac�ce throughout the world since the dawn of man.   

Even today, many cultures, including the indigenous Ho-Chunk Na�on of Wisconsin, rely primarily on oral histories 

relayed over and over again, genera�on a�er genera�on.  Within our own families and communi�es, we o�en 

communicate historical informa�on verbally rather than in tangible form.  Many museums have adopted a 

regimented oral history program in which people’s voices are recorded telling stories of the past. Their oral 

tes�monies are me�culously transcribed, archived, and interpreted within the overall context of the historical 

event or �me period.  Oral history involves developing good listening and memory skills. 

 

 

 

 

 

 

        Materials List        Vocabulary 

 

 

 

 
 

 

 

• Materials for a real outdoor campfire or a faux  

indoor campfire (a plug-in version or simply 

one made out of s�cks and construc�on paper) 

 

• Printed copy of poem for each student (See 

note under ac�vity #23) 

• Oral History:  A method of gathering, 

preserving, and interpre�ng the voices and 

memories of people regarding past events 
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Introduc#on to Oral History 
 

Define and explain oral history.  One way in which history is passed down from genera�on to genera�on is 

through storytelling. Good listening and memory skills are necessary to successfully communicate historical 

knowledge in this way. 

 

 

ACTIVITY #22:  Listening Comprehension Ac#vity 
 

Students (and the teacher, too!) may play a couple rounds of “My mother went to the store….” in order to exercise 

listening comprehension and memory skills.  Students should sit in a circle.  Choose a student to start.  Each 

student in turn begins with, “My mother went to the store and bought a...”  and adds an item in alphabe�cal 

order.  Here is an example: 

 

Student #1: “My mother went to the store and bought an Apple.” 

Student #2: “My mother went to the store and bought an apple and a Banana.” 

Student #3: “My mother went to the store and bought an apple, a banana, and a Carrot.” 

Student #4: “My mother went to the store and bought an apple, a banana, a carrot, and a Donut.” 

...all the way through le?er Z.   
 

 

ACTIVITY #23:  Memoriza#on Ac#vity 
 

To exercise and strengthen memory skills further, assign students the task of memorizing a poem such as “Where 

Go the Boats” (1885), by Robert Louis Stevenson.  A printable copy of this poem may be found here:  h?ps://

www.poetrybyheart.org.uk/poems/where-go-the-boats/# 

 

 

ACTIVITY #24:  Guest Storytellers 
 

Invite guest speakers to come into your classroom, or take a field trip to an Assisted Living Facility or nursing 

home.  Choose speakers who are in their 70s or 80s and would like to tell stories about the “old days.”  Students 

may ask ques�ons, interact, prac�ce listening, and simply enjoy the stories about �mes long past. 

 

 

ACTIVITY #25:  Storytelling Around a Campfire 
 

This ac�vity has two parts to it as follows: 

 

Part 1: Each student should choose someone from an older genera�on to interview. It may be a parent, a 

grandparent, a neighbor, or someone else.  Assign a topic to each student (See next page). It is okay for 

mul�ple students to have the same topic. Students should ask the ques�on of the interviewee and then 

listen carefully as they tell their story. They should not record the speaker in any way.  Students also 
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should not take notes.  This is en�rely a listening exercise.  They may ask ques�ons for clarifica�on or ask 

for parts to be repeated.  Something that helps is to imagine the story in their own minds as it is being 

told, as though they were the ones experiencing it themselves. 

 

Part 2: Create a campfire (a real one outdoors or a faux indoor plug-in version, or simply make one out of s�cks 

and red/orange/yellow construc�on paper).   The students should sit in a circle around the campfire.  Each 

one in turn should tell to the class the story conveyed to them by the person they interviewed.  Give each 

student up to 5 minutes.  With larger classes, this may need to be done in a couple of class periods.  Throw 

some s’mores in the mix for a more authen�c campfire experience! 

 

 

Topic Ideas (You may add or subs�tute your own): 

 

• Tell me what school was like when you were my age. 

• Tell me about how life was different for you when you were my age than it is for me today. 

• Tell me a story about one of your favorite childhood memories. 

• Describe what your town was like when you were growing up. 

• Describe what your house was like when you were my age. 

• What sorts of things did you and your friends do for fun when you were my age? 

• What kinds of chores did you and your family do when you were growing up?  

• Describe what you remember about your parents or grandparents when you were young. 

• Tell me a story about the old days when you were growing up.  
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VI:  Enduring Skills, Living History, Tradi#ons 

Teacher Background: 
 

Historical skills which may otherwise have been lost to the annals of �me are o�en preserved through modern 

prac�ce, as in the case of blacksmithing, soap making, basket weaving, and more.  In other instances, historical 

methods must be carefully re-created through archaeological experimenta�on, as in the process of archaic copper 

working.  Living history presenta�ons and reenactments are also indispensable sources of hands-on history 

experiences.  Reenactors generally take great pains to be period-correct in everything...right down to the bu?ons 

on their clothing.  Tradi�ons are yet another way in which history is passed down through families and 

communi�es.  Tradi�ons tend to root us and connect us with people and values that are important to us.  Some 

tradi�ons reflect cultural or religious heritage. Others have merely become habitual in our families or communi�es 

over �me. 

 

  

 

 

 

 

 

        Materials List        Vocabulary 

 

 

 

 
 

 

 

 

 

 

• Internet access and the ability to show a 

YouTube presenta�on if desired 

 

• Wri�ng materials 

 

• Books in the series “The Library of Living and 

Working in Colonial Times” or something simi-

lar (See notes under ac�vity #26) 

 

• Various materials for games (See notes under 

ac�vity #27) 

 

• Various materials for toys (See notes under 

ac�vity #28) 

 

• Various materials for historical skills (See notes 

under ac�vity #29) 

• Reenactment:  The ac�ng out of a past event 

or �me period (o�en scripted out in some way) 
 

• Living history:  An ac�vity that uses historical 

tools, ac�vi�es, and dress in an interac�ve 

format to give observers/par�cipants a sense 

of stepping back in �me (immersion in daily life 

of an era rather than replica�ng an event) 

 
• Tradi#on:  The transmission of customs from 

genera�on to genera�on 
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ACTIVITY #26:  Introduc#on to Historical Skills – Book Series 
 

Define and explain what historical skills are, giving a few examples.  Find books in the series: “The Library of Living 

and Working in Colonial Times” or another similar series.  This series is for younger children, so the books are very 

quick reads with simple introductory informa�on.  The book �tles all begin with, A Day in the Life of a… and 

include occupa�ons such as dressmaker, silversmith, cabinetmaker, lighthouse keeper, glass blower, blacksmith, 

shipwright, surveyor, indigo planter, printer, doctor, and sea captain.  Read these aloud together and discuss them.  

As people con�nue to prac�ce the skills and ac�vi�es of the past, our genera�on is able to carry those historical 

skills into the future. 

 

 

ACTIVITY #27:  Play Historical Games 
 

Play games that were popular in genera�ons past, such as hoop rolling, marbles, the Ho-Chunk moccasin game 

(h?ps://www.agencyhouse.org/student-packets), Annie-Annie Over, Capture the Flag, hopscotch, jump rope, jacks 

or jackstones, Blind Man’s Bluff, sack races, kite flying, Kick the Can, Graces, jackstraws, checkers, bean bag toss,  

and quoits (ring toss). 

  

 

ACTIVITY #28:  Make Historical Toys  
 

Toys were o�en made with scraps (like fabric, string, bu?ons) or outdoor materials (like gourds, twigs, corncobs). 

Students may make toys such as corn husk dolls, whirlgigs, hobby horses using s�cks and other materials, bu?on 

buzzers, spinning tops, blade of grass whistles, wooden peg games like Nine Men’s Morris, and clothespin dolls. Or 

challenge the students to create a toy of their choice out of a small lunch bag containing mystery materials (egg 

carton pieces, yarn, seashells, pipe cleaners, wood scraps, beads, pebbles, cra� s�cks, empty thread spools, a bit of 

elas�c, recyclables of various kinds, a short piece of old Christmas garland, whatever you might find)!  Have a 

couple of hot glue guns at the ready, too (to be used with teacher supervision). 

 

 

ACTIVITY #29:  Try Historical Skills 
 

Depending upon the resources available to you, students could milk a real cow or goat, card wool, write on a slate, 

make ice cream or bu?er, bake bread from scratch, wash clothes on a rock or with a wash board and tub, ride a 

horse, help drive a horse-drawn buggy, do farm chores the old way, carve wood, learn to crochet, quilt by hand, 

weave a basket, s�tch a sampler, do some leatherworking, construct and use a cane/bamboo fishing pole, make 

and write with a quill pen, hand pump water and haul it in buckets with a wooden yoke, pitch hay, gather eggs, 

make candles, grow windowsill herbs, study and prac�ce old fashioned manners. The Historic Indian Agency House 

will be hos�ng an Enduring Skills weekend in 2021 in which adults and children may try their hand at a wide variety 

of historical skills! h?ps://www.agencyhouse.org/events 
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ACTIVITY #30:  Introduc#on to Living History – Discovering Op#ons  
 

Define and explain the terms living history and reenactment.  Ask the students how living history opportuni�es 

and reenactments are helpful in the stewardship of history.  Ahead of �me, look online to see what sorts of 

reenactments may take place in your area.  Together with the students, take a look at websites that explore living 

history op�ons from various �me periods which might be available at local (or even non-local) museums and 

events.  If any are feasible for a field trip, you might plan one!  The Historic Indian Agency House hosts a Civil War-

era reenactment in the spring and an 1830s reenactment in the fall. h?ps://www.agencyhouse.org/events  
 

 

ACTIVITY #31:  Invite Reenactors to Class 
 

Is there a reenac�ng group or individual reenactor who would be interested in doing some living history in your 

classroom?  Invite them!   

 

 

ACTIVITY #32:  Introduc#on to Tradi#ons – Holidays 
 

Define and discuss what a tradi#on is.  Talk about tradi�ons in rela�on to cultural heritage.  Discuss tradi�ons in 

rela�on to religion and community.  Think about family tradi�ons.  Students should choose a holiday and take 

turns describing to the class what sorts of tradi�ons their family has for that par�cular holiday. If a student does 

not celebrate holidays or have special tradi�ons for them, that student may choose a different family tradi�on (for 

example, birthday tradi�ons, how meals are tradi�onally served in his home, religious tradi�ons, vaca�on 

tradi�ons).  

 

 

ACTIVITY #33:  Recipe Exchange 
 

Recipes have a tendency to be passed down through families, and o�en they are connected to special memories.  

Students should ask their parents or grandparents for a family recipe that has been passed down or for a recipe 

that their family tends to make every year for a certain occasion.  If a student has neither available, he may choose 

one of his own favorite recipes that he could perhaps pass down to his children someday.  Students should write 

down their recipe, bring it to class, and then  share with the class the �tle of the recipe, what it looks and tastes 

like, and any stories / memories / tradi�ons related to their recipe.  Collect all the recipes, type them up, and print 

out the collec�on as a special “Remembering Through Recipes” cookbook that students may share with their 

families.  Encourage them to try others’ recipes, too! 
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ACTIVITY #34:  Explore a Language – Hoocąk (Ho-Chunk) 
 

The Ho-Chunk Language School (Hoocąk Waaziija Haci Language Division) is striving to revitalize their Na�on’s 

tradi�onal language.  It remains a living language (one that is s�ll spoken), but not by many. Languages such as this 

would be lost to �me if it weren’t for the preserva�on efforts of those who recognize the importance of passing 

them along to future genera�ons. Explore the Hoocąk Waaziija Haci Language Division’s fascina�ng language 

ac�vi�es online:  h?ps://www.hoocak.org/learning-materials/ 

 

Click on the tab you desire to explore: 

• Printable pdfs 

• Audio / Video (YouTube videos that enable you to hear words pronounced!) 

• Interac�ve Ho-Chunk word games 

• Textbooks 

• Books (an everyday phrase pdf)  
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VII:  Literature and the arts 

Teacher Background: 
 

Literature and the arts are fundamentally involved in the conveyance of history and culture through �me.  

Whether by way of music, fine art, folk art, theater, or literature, threads dyed by the character of the �mes weave 

themselves through these crea�ons, even if only incidentally.  The hallmarks of each genera�onal age are indelibly 

fused into the crea�ve works that issue forth from them. We can learn much about history and culture through the 

arts and literature. 

 

 

 

 

        Materials List        Vocabulary 

 

 

 

 
 

 

 

 

 

 

• Internet access and the ability to show 

YouTube videos to the students 

 

• Discovering Great Ar�sts, by MaryAnn F. Kohl

(See notes under ac�vity #36) 

 

• Various art materials (See notes under ac�vity 

#36 and ac�vity #40) 

 

• Pollyanna movie (1960 version) 

 

• Civil War book (See notes under ac�vity #38) 

 

• Dear Friends and Gentle Hearts: Songs of Ste-

phen Foster and the Civil War, by Bob Welch 

(CD or MP3 album) (See note under ac�vity 

#38) 

 

• Julie%e Kinzie: Fron�er Storyteller, by Kathe 

Crowley Conn (See note under ac�vity #39) 

• The arts:  Crea�ve ac�vi�es such as pain�ng, 

music, drama, and dance  

 
• Fine art:  Crea�ve art, such as pain�ngs and 

sculpture, meant to be enjoyed for its beauty  
 

• Folk art:  Ar�s�c objects that are meant to also 

have prac�cal usefulness; this type of art o�en 

conveys ethnic iden�ty as well 
 
• Drama#c arts: Theatrical performances such as 

plays and movies 
 
• Literature:  Wri?en ar�s�c works; o�en refers 

to books that tell a story or to poetry 
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Introduc#on to Literature and the Arts 
 

Another way history is passed down through �me is by way of literature and the arts.  Define and discuss these 

terms with the students.  Brainstorm ideas about how these mediums help to steward history and culture. 

 

 

ACTIVITY #35:  Tradi#onal Dance 
 

People groups around the world have tradi�onal dances which carry historical and cultural meaning.  Start out this 

lesson by showing the students a YouTube video on Chinese children who were adopted by Americans and are 

now learning about their cultural heritage through their par�cipa�on in Chinese tradi�onal dance:    

h?ps://www.youtube.com/watch?v=flYUaf7zBtI 

 

A�er this, you may choose to spend some �me watching addi�onal examples of tradi�onal dances from around 

the world:  from Irish step dancing to the Jewish horah, from Russian folk dancing to the Mexican jarabe, from the 

Australian aboriginal crane dance to the Hawaiian hula, and more! You could assign a dance to each student and 

have them research the historical and cultural significance of the dances and the tradi�onal costumes that o�en 

accompany the dances.  The students could even learn how to do a simple tradi�onal dance! 

 

Examples: 

h?ps://youtu.be/NT0qpJ0ChHs  (Irish) 

h?ps://youtu.be/wdZnasBAIsY  (Jewish) 

h?ps://youtu.be/At13wrGSi4A  (Russian) 

h?ps://youtu.be/WFz1AMqr0EQ  (Mexican) 

h?ps://youtu.be/U2vzsSmqGg8  (Australian) 

h?ps://youtu.be/ZTRZ6R3OyWM   (Hawaiian) 

 

 

ACTIVITY #36:  Fine Art 
 

Define and discuss fine art.  O�en, works of art such as pain�ngs and sculptures directly reflect the people, places, 

and events of their historical �me period.  Thus, fine art o�en captures the essence of history quite well.  Different 

styles of art have also been popular in different �me periods, so the style itself some�mes offers hints of the 

philosophies and ideals of the day. Consider using the book, Discovering Great Ar�sts: Hands-On Art Experiences in 

the Styles of the Great Masters, by MaryAnn F. Kohl.  It dives into the stylis�c history of art and offers projects at 

which students may try their hand to emulate the works of the ‘great masters’ of various �me periods.  

Alterna�vely, students may paint a self-portrait, which could some day to become a primary source ar�fact for 

someone who wants to study the student’s life way back in the year 2021!  
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ACTIVITY #37:  Drama#c Arts 
 

Live theater performances (plays) and movies are examples of drama#c arts that can portray historical �me 

periods in very realis�c ways.  They draw us in and help us to experience history. Get the 1960 version of the 

movie Pollyanna, starring Hayley Mills.  The plot of this movie is set in 1910, so the makers of the movie had to do 

lots of research to get everything just so since the movie was made 50 years later.  Watch the movie together.  It is 

long, so you may have to watch it in segments.  Students should take note of the ways in which life was different 

for the main character, Pollyanna, back in 1910 than it is for students today. 

 

 

ACTIVITY #38:  Music 
 

Music is another way in which history and culture are preserved and passed down.  Some�mes history (i.e., 

contemporary events at the �me of the song’s wri�ng) is incorporated right into the lyrics of the music, while  

other �mes there is a more subtle nod to cultural norms and mores of the �me period within the musical style and 

words. Stephen Foster wrote many popular songs during the mid 1800s.  Consider using the album, Dear Friends 

and Gentle Hearts: Songs of Stephen Foster and the Civil War by Bob Welch (or finding some of Foster’s Civil War 

songs performed by another ar�st for free on YouTube).  If your students need some background on the Civil War 

in order to understand the song lyrics, pick up a book such as The Civil War, by Peter Benoit. Or dive into a much 

more emo�onally heavy but rive�ng re-telling of a true story from the Civil War �tled, Pink and Say, by Patricia 

Polacco. Then listen to the music to get a feel for what was on people’s minds and hearts during that era.    

 

 

ACTIVITY #39:  Literature  
 

Both historical fic�on and historical nonfic�on relay a sense of �me and place. Some books directly focus on 

historical events, while others are merely wri?en during par�cular �me periods and inherently reflect the era in 

which they were composed.  Pick up a copy of the book, Julie%e Kinzie: Fron�er Storyteller, by Kathe Crowley 

Conn.  The Historic Indian Agency House has free copies of this book for teachers, while supplies last, thanks to a 

special grant: h?ps://www.agencyhouse.org/student-packets.  Read this story aloud to the students, and take the 

�me to discuss it as you go along.  Julie?e Kinzie lived in the Indian Agency House in Portage, Wisconsin, from 1832 

to 1833 while her husband, John Kinzie, was the Indian Sub-Agent to the Ho-Chunk tribe. 
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ACTIVITY #40:  Folk Art 
 

Define and discuss folk art.  Find online examples of various types of folk art (see below for a few ideas). You could 

assign one to each student and have them research its historical / cultural context.  Then create some folk art!  

 

Examples: 

• Russian khokhloma – wood pain�ng 

• Norwegian carved spoons (Shape a spoon out of air-dry clay instead of wood and carve with clay tools.) 

• Peruvian Chulucanas po?ery (Use small clay gardening pots and paint them with the dis�nc�ve designs.) 

• Adinkra cloth banners from Ghana (Refer to a lesson plan for these at h?p://www.interna�onalfolkart.org/

learn/lesson-plans/) 

• Japanese carp windsocks or kites (Refer to a lesson plan for these at h?p://www.interna�onalfolkart.org/

learn/lesson-plans/) 

• African paper beads (Refer to a lesson plan for these at h?p://www.interna�onalfolkart.org/learn/folk-art-for-

you/) 

• Mexican Amate paper pain�ngs (Refer to a lesson plan for these at h?ps://kidworldci�zen.org/mexican-folk-

art-amate-pain�ngs/  You could even take it a step further by making your own paper! Purchase or make a 

paper-making screen/kit, get out a blender, and have some messy fun!) 

• Victorian (Bri�sh) hair art jewelry 

• Quil�ng – Peruse the “Quilt Discovery Experience” booklet from Homestead Na�onal Monument of America 

here: h?ps://www.nps.gov/home/planyourvisit/upload/quilt-brochure-reworked-pg-1.pdf.  Quilt blocks hold 

historical and cultural significance and can relay personal stories – even incorpora�ng scraps of clothing worn 

by the family of the quilt maker. Make a classroom quilt. There are a plethora of ways in which to accomplish 

this.  One op�on is to purchase a “Classroom Quilt Starter Kit” from h?ps://www.orientaltrading.com/.   

Another op�on is for each child to produce, in the old-fashioned way (needle & thread), a simple 9-patch quilt 

block.  Have “sewing bees” during quiet/rest periods during the school day. When the blocks are done, work 

together to hand s�tch the quilt top together. Perhaps a local quilter would sew a backing on for you.  Yet 

another op�on is to make a paper quilt. You could incorporate geometry into this lesson as students cut out 

the shapes necessary to replicate one of the vintage quilt block pa?erns with construc�on paper. When each 

block is finished, tape them together to form one big paper quilt. Hang it on a wall in the classroom.  

• Swedish rag rugs (Refer to instruc�ons at h?p://thecountryfarmhome.blogspot.com/2012/01/rag-rugs-delta-

folk-art.html and make an actual rag rug or make a simple cardboard loom and weave a yarn trivet h?ps://

www.instructables.com/how-to-weave-on-a-cardboard-loom/) 

• Polish Wycinanki – fancy cut paper  (Make a bookmark) 

• Korean munjado – “flower wri�ng” 

• French tole pain�ng 

• ...and more! 
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Join us in 2021 for our 90th season as a museum! 

www.agencyhouse.org/events 

The Historic Indian Agency House 
 

located in Portage, WI 
 

Presents a Season of 

“Remembering” 

 

 

May 15 - Oct 15, 2021 
 

 

 

 

 

 

Tours and events  
for the  

whole family! 

• Participate in a real archaeological dig! 
 

 

• Roll up your sleeves for hands-on historical skills 
workshops! 

 

 

• Learn how to preserve heirlooms & antiques! 
 

 

• Are you a Scout? We have a weekend for you! 
 

 

• Take a history or nature hike! 
 

 

• Help build a dugout canoe! 
 

 

• Attend our speaker series! 
 

 

• ...and more! 

 


